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take advantage of community learning resources as an enrichment for,
or supplement to, school learning experiences. The first part of this
handbook describes credit alternatives that may be used by local
school systems to provide individualized curricula for diagnostic and
prescriptive instruction. Three major examples of credit in lieu of
enrollment programs are credit by examination, exemption by
examination, and independent directed study. Five ma?or examples of
credit for planned off-campus experisnces include (1

courses at other institutions; (2) joint enrollment programs with
community colleges or technical schools; (3) training internships
with comsunity or government agencies; (4) work-study cooperative
programs; and (5) travel or enrichment programs. Attendance options
¢ planning considerations for development of credit
alternatives are also listed. The second section, "Awarding Credit
for Off Campus Experiences,” descCribes an experience-based career
education program in Dawson County and Pranklin County High Schools
(Georgia). It discusses present Georgia policies id relation to
awarding credit
might be helpful to policymakers in credit determination for
community-based learning programs in their own schools. Worksheets
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All credit and attendance alternatives provided by local school

systems must be covered within local board of education policies.

Credit alternatives allow local school systems to take full
advantage of community learning resources as ah enrichment for, or
supplemer.t to, school learning experiences. Since not all learning
occurs in férmal classroom settings, credit in lieu of enrollment
and credit for planned off-campus experiences options are available
to enable students to participate in a variety of learning opportuni-

ties.

Schools can reward independent study and growth by providing
credit for skills acquired from the home, work experiences, hobbies
and avocational pursuits. Students have opportunities to plan
educational studies in conjunction with the home, business and
industry and public or private agencies. Credit alternatives, with
their emphasis on self-reliance or independence, is a method of
assisting students in making an effective transition from adolescence

to adulthood, from the school world to the adult werld of work.

Credit alternatives provide a method of encouraging and rewarding
individual student initiative and self-responsibility, two traits
which students must be willing to exhibit in planning their own
learning experiences. The opportunity to participate in credit
alternatives helps young peopie developf%he skilis needed to function

as independent, lifelong learners as they blend teacher-directed

and self-directed learning opportunities. Credit alternatives may




be used by local school systems to provide personalized and
individualized curriculum for one of the purest forms of diagnostic

and prescriptive instruction.

Credit In Lieu of Enrollment

There are three major examples of credit in lieu of enrollment
programs.

(1) Credit By Examination is the process of judging academic

achievement through an examination and awarding Carnegie unit
credit for an area of study which is normally offered in high
school courses without the students having to enroll or
participate in the school course.

Example: Students who demonstrate satisfactory achievement on a
group of items selected from the National Assessment of
Educational Progress or on the Personal Economics Skills
Test from College Board or on a locally developed test
might receive 1/3 unit of credit in liev of enrollment

for Personal Finance. This credit would release student

class time to allow enrollment in more advanced studies

needs, abilities and career interests of the individual.

(2) Exemption By Examination is the process of determining student

of economics or other courses more appropriate for the 1
|
experiential achievement through an examination and of exemptirg

|
the student from a required areca of study without Carnegie unit |
credit. As with the Credit By Examination option, this alterna- |

tive releases student time to pursue more elective studies

appropriate for the individual's own abilities, needs or interests.




Example: Students who demonstrate satisfactory achievement on an
American Red Cross Advanced First Aid Test might be
exempted from the 1/3 unit requirements in Health and
Safety.

(3) Independent Directed Study is the process of contracting

between an individual student and a school-appointed director
or advisor for independent studies beyond the regular school
day or classes and of awarding credit in lieu of enrollment upon
satisfactory completion of that contract.
Example: Students who complete self-study contracts on the mass
media combined with an internship in a lecal radio station
could receive credit in lieu of enrollment for a particular

course(s) in Language Arts.

Credit For Planned Off-Campus Experiences

There are five major examples of credit for planned off-campus
experiences.
(1) Enrollment in courses at other educational or training
institutions might be allowed with units of credit awarded for

time experded at learning sites other than the high school,

However, studies at the other institution would have to be
coordinated with the high school program to the extent that
the students' off-campus experiences become a planned
extension of the secondary school experiences,

(2) Joint Enrollment programs with community colleges, vocational-

technical school or universities might be established to allow
units of credit to be awarded for studies completed at both
learning sites. Again, studies at the other educational site

nust be coordinated with the secondary school program so that
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one experience is an extension of the other.

' (3) Training Internships might be established to allow students to

serve apprenticeships or internships with community or government
agencies and to award units of credit for the completion of
objectives set jointly by the school, the student and parents

and the community or government agency.

(4) Work Study Cooperative Programs might be established to allow

students to serve apprenticeships in business or industry and
to award units of credit for the completion of objectives set
jointly by the school, the student and parents and the business
or industry enterprise.

(S5) Travel or Enrichment Programs might be established to allow

students to receive units of credit to satisfy learning objectives
contracted in advance between the school and students and parents

. and any participating enrichment agencies or organizations.

Attendance Options

In the event a student has passed the legal compulsory attendance

attendance alternatives. Attendance alternatives are used to some
degree by local school systems which presently have early student

|
age, sixteen years of age, the local board of education may allow for ‘
admissions arrangements with colleages or universities.
\
\

Attendance options must be outlined in local board of education
attendance policies. In describing such opportupities, policy
statements should specify student eligibility in terms of at least
the following criteria.

(a) age and maturity of student

(b) accessibility to alternative learning experiences




(c) performance or achievement prerequisites
(d) parental or guardian recommendations
Systematic Planning Considerations
For Development of Credit Alternatives

(A) LEA Policy should identify criteria for student eligibility
for credit alternatives (e.g., student's grade - 9, 10, 11,

12 - nlacement, student's grade point average, student's
conduct requirements, types of student needs to qualify for
credit in lieu of ernrrollment).

(B) LEA Policy should identify types of course credits which may
be satisfied through crgdit alternatives (e.g., elective or
required units; remedial, average or advanced areas; general
interest or specialized areas of study).

(C) LEA Policy should outline procedures to be followed in student
applications for credit alternatives (e.g., deadlines to apply
for credit in specific quarter, semester or year, permission
forms for parent's, advisor's and counselor's content;
recommendation forms for approval by instructional staff).

(D) LEA Policy should establish limitations on number of credits
which may be earned through alternatives per year.

(E) LEA Plan should provide adequate details outlining implementa-
tion procedures including.

(1) Identification of specific learner outcomes to be
achieved;
(2) Time limitations during which credit option can be

exercised;




(3)

(4)

(5)
(6)

(7)

Description of type/types of credit alternative options
which are to be allowed; e.g., Credit by Examinatior,
Work-Study Programs, Exemption by Examination,
Independent/Directed Study; Internships;

Procedure or tests used to assess learner outcomes;
personnel responsibilities for administering such
assessment techniques; procedures for maintaining tests/
evaluation; ratings in student's permanent folder;
Degree of proficiency required for learner out~omes;
Amount and type of instructicnal staff supervision over
alternatives experiences;

Methods for ideatifying credits earned through alternatives

on official student transcript.

(F) LEA Plan should provide assurance against abuse of credit options.

Some Examples

(1)

(2)

Students would not attempt alternative credit for courses
in which they are currently enrolled;

Students would not receive credit for courses on levels
below their present placement (i.e., Algebra I students
would not exempt general Math; Physics students would not
exempt General Science; English IV students would not
exempt English IJI). Credit would be given for courses for
which a student is currently eligible or for which a

student will be eligible.




(3) Students would not use credit alternatives to duplicate
areas of study for which they have already received any
form of credit recognition (i.e., ninth grade students
would not receive credits for an area of study based on
8th grade courses for which they have already received
8th grade credits);

(4) Students would not attempt to earn credits for any areas
of study which are not a part of the student's planned
program of studies, approved by coumselors, parents and
advisors for any regular 180-day academic year.

Example: A student would not be allowed to exempt Physics I unless
it is part of his planned program for the quarter, semester,
or year.

(G) LEA Plan should provide assurances of supervision and control

governing the quality of instructional opportunities represented

in credit options.

Some Examples

(1) Alternative Credit would not be awarded for a2ny areas of
study which do not presently exist as part of the regular
school program;

(2) Carnegie units, or increments of Carnegie units, may be
awarded and designated on Student Traunscripts but no grade
designation would be given tﬁ contribute to a student's
class ranking, grade point average or.quality points;

(3) Proficiency or achievement represented in credit would be
consistent with the quality of achievement represented in

courses which are replaced by alternative credit;
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Learner outcomes established for credit options would

(4)
o

match the instructional objectives designed for the
course which alternative credit is replacing.
(H) LEA Plan should establish a reason for providing credit options

based on student needs, abilities and interests.

Alternative credit learning opportunities should provide students
with self-directed or independent learning experiences to assi~: thenm
in moving from teacher-directed to self-directed learning; to provide
young people with a diversity of learning environments from the
structured classroom s2tting to the totally independent setting; and,
to assist young people in growing personaily and intellectually into

lifelong learners.




Review Checklist:
Systematic Planning for Credit Alternatives

The local board has a policy which includes
which students are eligible (grades)
academic or performance standards which are necessary for
eligibility
hours required for school attendance daily
educational objectives of alternative experiences
who will evaluate student outcomes and how
wﬁo”will supervise alternative experiences

parental consent required in written form

The iocal Plan includes
all points in local board policy
types of credits or exemptions which may be earned through
alternatives
procedures to apply for alternative experiences
limitatiors on alternative credits, e.g. eligibility, number
of credits, types of credit, time limits
methods for identifying types of alternatives on school records
specific details about when evaluation will be conducted and by
whom it will be carried out
procedures to ensure that alternatives are part of a planned

program of studies for an individual participant

procedures to ensure that alternative programs do represent an
§

alternative to, or

expansion of, a school-based learning experience

12 13




Awarding Credit
for
Off-Campus Experiences

A model program prepared by
Susan P. Tyson, director, Experience-based
Career Education Program
Pioneer Cooperative Education Service Agency
‘ Cleveland, Georgia

1979-80
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Pioneer CESA implemented an Experience-Based Career Education
program in Dawson County High School and Franklin County High School
in 1979-80. This document discusses present Georgia policies in
relation to awarding credit and how the procedures developed in this
project might be helpful to policy-makers in credit determination for
community-based learning programs in their own schools.

The Appalachian Regional Commission funded this project to
(1) implement and demonstrate a proven secondary exemplary program
in vocational education in the Pioneer CESA service area and (2) re-
search, develop, evaluate and refine processes, procedures, and
criteria for awarding academic credit for learaing experiences in the
community. The exemplary program, called Experience-8ased Career
Education (EBCE), was developed and validated by the National
Institute of Education (NIE) and four regional educational research
and development laboratories. In essence, EBCE provides juniors and
seniors with structured community-based activities that will lead
to academic credit, improved decision-making skills, and job-seeking
and employment skills. EBCE has been successfully demonstrated
to be an alternative to traditional public school education.
Presently there are over 180 such programs in various forms
operating throughout the U.S. in the middle and primarily secondary
schools. Most of these programs are adaptions of models developed
by the Appalachian Educational Laboratory, Far West Laboratory,
Northwest Regional Laboratory, and Research for Better Schools.

Community-based learning offers advantages to not only the students




participating but also to the school system as a whole and to the
local community by expanding the learning facilities and by

promoting community involvement and insight into the education of

its local citizens. Though these programs are not necessarily
designed to replace traditional educational programs, they can be
successfully implemented within the existing structure of the school
as an alternative method of learning. EBCE combines learning
activities within the school with those at resource sites in the
community to provide a comprehensive, individualized program of study.
Students learn subject matter normally studied in a classroom through
reading, research and actual on-the-job observation and participation.
Career options are explored and basic survival skills are gained.

A major part of this project was to research the area of
awarding credit for community-based learning and describe the pro-
cesses, procedures, and criteria presently being used. Following the
research was a formal development, evaluation and refinement process
which resulted in specific criteria that can be used in the Georgia
Public Schools to award credit for community-based activities.

It is hoped that the ideas and suggestions in this document will
give the basis for awarding academic credit for experience-based

learning.

I. Definition of Academic Credit-Vocational Credit

The awarding of academic credit is the finale to a process of
teaching, observing, and learning involving the student, educators,

and community. A variety of criteria may be established to determine

if a student has earned credit and how much. The definition of




academic credit varies from school system to school system and in
the nature of the content area.

Acadenmic credit has been defined to be that credit which counts
toward graduation requirements. These requirements may be hour
requirements or specific course requirements. Some courses are
considered electives that do not count as credit toward the required
hours for graduation, yet they may be posted on the transcripts.

In Georgia, vocational credit would be considered elective credit
toward graduation to meet the hour requirements and in that sense
would be academic credit. Georgia now requires one-third unit of
career education. A breakdown of areas of academic credit is given
on page 4,

There are several community-based learning programs now operating
in the State of Georgia in which credit is given. These include
Project LEAP in Newton County, CBVE in Glynn County, and others.
These are mainly adoptions or adaptions of the four EBCE Models
developed through the regional laboratories. Most of these models
have general guidelines for awarding credit in academic areas, though
specific criteria are left out due to the fact that negotiation and
individualization is an integral part of the programs. Generally,
project planning guidelines leading to determination of amount and
kind of credit may be given in academic areas as with the Project
Planning Packages in the Far West Model or the Course and Interest
Area Matrix of the AEL Model, but guidelines or project planning
ideas are not given in vocational areas. By community resource
development and functional job task analysis procedures, task sheets

have been developed in soft cluster areas (e.g., Communications/Media)

17

16




ACADEMIC CREDIT

Required Elective Elective
Areas Nonvocational Vocational
1. Language Arts 1. All Elective Courses In Areas 1. In School Programs
2. Mathematics Listed In Required 2. Cooperative/Work Study
3. Social Studies 2. Fine Arts (For Pay)

- 4. Science 3. Foreign Languages

§ 5. Health and Physical

Education

6. Special Local/State

Requirements

18 19




in the Glynn County Community-Based Vocational Education Project
(CBVE) from which a training plan is developed for the student

through which credit is granted. Presently, the Glynn County CBVE
Project is a community-based program validated in the State of Georgia
to receive vocational education funding. Other programs in the state
are granting elective credit for community-based learning in
vocational areas - such as Project LEAP in Newton County. Specific
criteria for awarding credit are derived from local curriculum

guides and other resources available.

Georgia Board of Education policies and Competency-Based
Education policies provide an opportunity for local school systems to
expand and revise their programs through community-based learning
experiences for the students. The policies state that local schools
shall develop assessment procedures and criteria for off-campus
learning experiences. The next section will expand upon State Board
and Southern Association policies as they relate to community-based
learning and implications for school systems in the area of awarding

credit.

II. Present Policies in Georgia Schools Relating to Credit for

Community-Based Learning

In High School Graduation Requirements-State Board Policy #30-711
adopted November, 1976, and amended December, 1978, the members of
the State Board of Education reaffirmed the principles established
in Section II of the Adequate Program for Education in Georgia Act
(APEG) one of which encourages: "A broader curriculum and a more
flexible program to insure that education can be designed to meet

each student's needs, interests, and abilities." Specifically, the

18 20




State 3oard of Education, in Policy #30-712, defined two areas of
need with respect to credit for community-based learning experiences.

1. Credit in lieu of enrollment - this refers to credit

granted to students by local systems for learning
which has occurred outside of the school. Local
schools shall develop assessment procedures for giving
credit.

2. Credit for planned off-campus experience - this refers

to clock hours granted for planned off-campus experience
when it is a part of a planned course description.

State Board Policy #30-716 states that local systems may offer
credit for subjects in lieu of enrollment and for planned off-campus
experience. In attendance regulations, the policy provides that
planned off-campus experiences will constitute school attendance equal
to courses on campus earning the same amount of credit toward
graduation and that these experiences shall be under the supervision
of professicnal school staff.

Policy #30-713 establishes 1/3 unit of Career Planning as a
graduation requirement. The unit of credit here refers to the
Carnegie Unit based on 150 hours of school instruction.

In the Competency Based Education Plan, tasks for Phase One
which relate to community-based education areas as follows:

1. Involve and inform the community:

(a) Share information about new high school graduation
requirements;

(b) 1Identify and use community resources in schools;
(c) Use the community as a learning lab.
In : policy adopted in November, 1976, the State Board of
Education stated the need for life skill development to address
decisions and opportunities in this technical and urbanized society.

Those life skills include 1) basic skills, 2) life-long learning
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skills, 3) self-maintenance and improvement skills, 4) consumer
awareness, 5) citizenship, 6) career decision-making, and 7) em-
ployability skills.

The EBCE program provides school systems an alterna“ive learning
program which includes Career Planning, off-campus experiences,
community involvement, and the use of the community as a learning lab.
By providing vocational learning in those schools which do not have
facilities, students earn credit while gaining valuable career
information and skills in an area of interest. Local education
agencies are responsible for developing assessment procedures for
giving credit in lieu of enrollment and planned of€f-campus
activities. Later in this document, procedures for awarding credit
will be outlined which may be helpful to policy-make 's in developing
their own plans.

The Southern Association of Schools and Colleges in their 1979

edition of Standards of the Commission on Secondary Schools accept

experiential learning programs according to the following guidelines:

3.9.0 Schools granting units of credit based upon
performance, competency, experience, or other
such factors in lieu of traditional class
attendance, course completion, and passing
marks shall do so in accordance with a
structured and clearly defined process developed
by the school and/or school system and approved
in advance by the State Committeec.

3.10.0 If a school desires to offer or accept credit
earned through correspondence or other
individualized study programs, it shall develop
written policies and procedures governing such
offerings or their acceptante and submit such
plans to the State Committee for approval.

The Southern Association advocates that policies and procedures
be developed considering the relationship of the experience to the

22
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educational goals, amount of credit to be allowed, and evaluation

procedures to be utilized. They also refer institutions to the

Principles of Good Practice in Assessing Experiential Learning

developed by the Council for the Advancement of Experiential Learning
(CAEL). CAEL offers six basic steps in the assessment of experiential

learning which can be used as an organizing framework for academic

credit.
Steps Sponsored Learning

Identify Set specific learning objectives
that fit the goals and the
learning site.

Articulate Decide on general learning goals
that are related to the degree
objective.

Document Maintain an integrated record
as evidence of learning.

Measure Determine whether learning meets
the criterion standard previously
set.

Evaluate Determine the appropriate criterion
standard required for credit.

Transcribe Record the credit or recognition

of learning.

These recommendations have been included in the criteria developed
for awarding academic credit through this EBCE Program. A more
detailed discussion of the criteria is described later in this report.
However, it can be seen that the State and Southern Association
Policies developed to date lrave the LEA's with the responsibility
of developing their own criteria and procedures for non-traditional
learning before State committee approval is made. Specifics in

criteria development are not spelled out.
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Awarding Credit for Experience-Based Career Education - A

Policy Maker's Manual is now under development and will give a more

in-depth discussion on this topic.

III. Development of Process for Awarding Credit

Due to the lack of specific guidelines, variations exist among
the different community-based programs in the area of awarding credit.
Resource development and training plan development is a part of most
community-based programs. This process can be a difficult and
time-consuming one for learning coordinators who work with several
different students in a variety of occupational areas. Some type
of knowledge or task list is seen as helpful even before a particular
community resource site is evaluated for use as a learning lab.

In developing a project or a series of projects for academic

credit in a vocational area, the Dictionary of Occupational Titles

is regarded as an excellent source of task or skill statements.

Noted in The Awarding of Academic Credit Under the Youth

Employment and Demoastration Act of 1977, there are three ways of

granting academic credit for work experience: (1) Program Evaluation
for Credit, (2) Credit for Prior Experience, and (3) Experience
Designed for Credit. The last of those listed is the model applicable
to this EBCE Program since competencies to be learned are identified
and an individual is evaluated on performance. The Department of
Labor notescertain advantages and cautions:
1. Advantages - Experiences structured in this model

have a specific purpose that is clearly identified

and related to the individual's overall learning

program. Experiences are carefully structured and

designed to meet these needs. Pre- and post-testing

of the individual can be conducted to verify attainment
of competencies as a result of the work experience.
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2, Cautions - Each
to identify all

work site must be carefully analyzed
possible competencies that might be

learned in the experience so that the anticipated
skills are in fact acquired. This takes some degree

of skill and time and significant costs may be involved.
(U.S. Dept. of Labor, 1977)

in designing a quality program in which a work experience is

designed for academic credit the following factors must be considered:

site analysis;

there; and

competencies have

A complete analysis

of particular importance
project planning for the

The above mentioned

integration in a total learning program for the individual;

identification of competencies that might possibly be learned

appropriate assessment techniques to determine if the

been learned (U.S. Dept. of Labor, 1977, p. 8).
of the learning possibilities at any site is

in determining realistic learning goals and
students.

considerations and factors have been taken

into account in developing the process of awarding credit.

A variety of assessment techniques are used to determine the

student's needs and interecsts. Long range plans are completed after

having identified course

requirements and needs as well as interests.

A student profile is developed - see Appendix B. If a student's needs

are found to be in a vocational area, resources must be available

and/or located to serve as a learning laboratory for the student.

Each resource must be analyzed to determine the extent of learning

which could possibly take place in the particular area. In order to

determine the competencies that can be learned there and to determine

if the resource would assist in evaluation, the learning coordinator

must interview an individual or individuals at the site. Before

interviewing at a particular site, the learning coordinator should be

= 25




aware of the types of skills required in the vocational area in
general in order to develop a compreheansive plan of learning for the ‘
student and to determine if other resources are needed in order to
give the student the opportunity to observe or develop skills in a
particular vocational area. For teachers or learning coordinators
entering an experience-based program, time and knowledge in the
various occupational areas would not necessarily be available to
develop a list of tasks considering time, quantity and quality as a
basis for vocational credit. LC's need a definition of the skill,
the criteria by which it is to be measured and a standard of
competence,

The Worksheet for Job Analysis was designed in the Pioneer CESA
EBCE Project to assist the learning coordinator in determing these
factors prior to interviewing a community resource site for students'
use. This Worksheet was developed to list tixe skills and/or tasks '
required in any particular occupation. (See page 19.,) Specific
tasks in an occupational area should be listed in this worksheet

using as many resources as needed. The Dictionary of Occupational

Titles is a primary source.

Other sources can be used to extract tasks in this particular

occupation such as the V-TECS Manuals which have been developed in

a variety of vocational areas., Time and tasks are not the only
factors in assessment in V-TECS Manuals since the quality of work

has been included. The Kentucky State Department of Vocational
Education and the University of Kentucky have developed an in-service

training module - Using a V-TECS Catalogue (Module IE-3) which would

be helpful to individuals developing projects. Other resources ‘

which can be helpful in developing the tasks for the Worksheet for

i 26




Job Analysis include the Task Linkage Project Materials, developed

. in Georgia, and local school curriculum guides. The worksheet should
include all tasks which are considered appropriate for the particular
occupation.

Included on the worksheet are columns for indicating the extent
to which a student could become involved in that task at a resource

"site and to determine if the resource person could evaluate the
student on that task. A list of Safety Regulations is helpful in
order to determine if a student's activities at the site may be
limited.

The Worksheet for Job Analysis is then used at the resource site
to determine the kinds of activities and tasks actually done at the
site. The Worksheet is a useful aid in the interview process to
determine the functional site analysis of what actually happens at the

‘ site. If a particular site does not afford the student the opportunity
to learn certain skills designated as appropriate in the particular
area as listed on the Worksheet, other sites should be used to give
the student the variety of exposure recommended. If other skills
could be learned at the site which are not listed, these can be added.

The Worksheet is then used to complete the Community Resource
Guide which includes in detail the job description of the individuals
with whom a student may work. (See page 26.)

If a particular resource site does not offer the learning
opportunities in a range that is desired by the learning coordinator
or student, more than one resource site may be used for the student's
learning activities.

A file of the Worksheets should be kept on hand for use to

interview additional resources.
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A file should be kept of the Community Resource Guides for
student use.

After having determined a student's needs and interests, the
student then begins the process of exploring the field of interest
and contacting the resources available. The student and learning
coordinator negotiate a project plan in the area of interest from
which credit is granted. The depth of the project would be
determined by the needs of the students. Some students are interested
in looking at a variety of occupations or investigating resources in
a particular cluster area such as construction, without actually
achieving job-entry level skills in a particular vocation. Their
project and type of credit would necessarily be different from that
of an individual interested in gaining specific skills in a particular
area, such as Cabinetmaker. The type of credit awarded for the first
individual might be "Career Exploration - Construction,'" whereas
for the second individual, the credit may be "EBCE - Cabinetmaker."

The project plan can be developed using the Community Resource
Guides and Worksheets for Job Analysis. A sample of the Project
Plan form is on page 29, Though this process of developing tasks
prior to site analysis would afford mmore guidelines and criteria for
awarding credit, it would still leave room for negotiation and
individualization according to the need of the student and the
availability of resources. The learning coordinator and/or the
resource person still would have to make a determination of just how
many tasks or competencies could be completed satisfactorily in any
one quarter or semester and the quality required. The package goais

checklists, developed by Far West Laboratory, are helpful as basic
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guidelines in determining credit. See Appendix A for these check-

‘ lists. A flow chart of the process developed for awarding credit
is on page 18.
After three or four resource visits, the student should be able
to complete the following.
1. Describe theme of project.
2. Post significant questions to investigate.
3. List resources to be used in completing project.
4, Identify related reading or other research materials to be
used.
5. Identify special requirements or prerequisites.
6. Estimate length of project.
Two or three more resource visits would enable the student to:
1. State project goais and indicators or how goals are to be
. met.
2. List persons who will evaluate the project.
3. Determine with the learning coordinator and resource person
how much credit is to be awarded.
The following pages include helpful suggestions to students in

writing their projects:




When Starting To Write Goals and Indicators

l. Review the resource guides for suggestions.

2., Include things you would like to learn how to do as well as

learn about.
3. Include possible activities that would indicate accomplishments:
a. Fill out a job information questionnaire (see page 33);
b. Keep a journal - make entries after each resource visit
or daily;
c. Write an essay analyzing, comparing and contrasting,
explaining, evaluating;
d. 1In an advisory group meeting give a presentation
demonstrating, explaining, debating or analyzing;
e. Do a photographic essay, poster essay, or set up a Q
display;
f. Conduct a taped interview;
g. Make a construction or product of some kind;
h. Perform at the resource site.
4. Remember indicators must be specific and include:
a. the task which the student will perform (for example,
compare, contrast, describe, evaluate, construct, type);
b. the product or performance to be evaluated (for example

a written or photographic essay, etc.);

c. the basis on which it is to be assessed: At a minimum
include what topics will be addressed in an essay or
report; when possible include specific performance criteria
(for example increasing typing speed from 30 words per .

minute or accurately classifying 25 indigeneous plants).

28
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Innovative Products for Projects
. Photo essays
Cassette interviews
Video films
Slide/Cassette
Scale models of sample work products
Charts/Graphs
Overhead Transparencies
Oral Presentations/Demonstrations to advisory group or other classes
Scripts (written)
Written direction; to producing a product or performing a process
Completing applications
Resumes
‘ Surveys with data collection and evaluation
Newsletter for EBCE students
Meal prepared in class
Research paper

Create your own filmstrip




Students in the Pioneer CESA EBCE complete a profile including
their background, results of interest surveys, project plans, resumes '
and other pertinent information used to develop their learning
program. See Appendix B for the Student Profile.

The process described in this section involves integration in
a total learning program by directing projects toward needs and
interests. Site analysis and identification of competencies that can
be learned there is aided by the Worksheet for Job Analysis and the
Community Resource Guide. Appropriate assessment techniques are
included by having specific evaluators for project goals. All of
these steps have ‘been recommended as mentioned earlier by the U. S.

Department of Labor as steps in designing a quality program in which

academic credit is received for work experience.
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Worksheet for Job Analysis

Occupational Title .__DOT# WTGH
Name of Site RP Name
General Description
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Worksheet for Job Analysis

dccupaTtional Title _Cabineimaker {woodworking) DOT# 660.280-010 wTG# 5.05
Name of Site RP Name
g
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Tasks OO0 Ov Jawu

I. Set up and operate variety of woodworking mach ines and- uses
various handtools to fabricate and repair wooden cabinets
and high grade furniture. .

2. Study blueprints or drawings of anticles:to be constructed
or repaired and plan sequence of cutting or shoping operations
to be performed.

5. ‘ark outline or dimensions of parts on paper or lumber stock




Worksheet for Job Analysis

Occupational Title Cabinetmaker (woodworking) poT# 660.280-010 wres 5.05
Name of Site ) RP Name
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L 0= a .o
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Tasks ©o 0» D&~

4. Match material for color, grain or texture.

5. Set up and operate woodworking machines such as power saws,

Jointer, mortiser, tenoner, mo!der and shaper to cut and
shape parts from woodstock.

6. Trim compo:ent parts ¢f joints tc insure snug fit wusing
handtools such as planes, c¢hisels or wood files.
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Worksheet for Job Analysis °

(iccupational Title Cabinetmaker (woodworking) DOT# 660.280-010 wiG#H 5.05

l.ame of Site ' RP Name
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Tasks OO0 Ouv VAo
7. Bore holes for Insertion of screws or dowels by hand or using
boring machine.
8. Glue, fit and clamp parts and subassemblies together to form
complete unit, using clamps or clamping machine. ‘

9. Drive nails or other fasteners into joint at drsignated
places to reinforce joints.




Worksheet for Job Analysis

Occupational Title _Cabinetmaker (woodworking) DOT# 660.280-010 wyg# 5.05

Name of Site ' RP Name
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Tasks Co own R

10. Sand and scrape surfaces and joints of articles to prepare
articles for finishing.

‘ Il. Repair high-grade articles of furniture.

12.  in, brush or spray assembled articies with profective or
decorative materials such as stain, varnish or paint.




Worksheet for Job Analysis

Occupational Title Cabinetmaker {woodworking) DOT#€60.280-010 WTG# 5.05
Name of Site RP Name
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3. Install hardware such as hinges, catches and drawer pulls.

Safety Regulations '
Hazardous for 14-18

I. Occupations involving the cperation of power-drive wood-
working machines.

2. Occupetions involved in the cperation ci civrcular <. ¢,
band saws and guillotine saws.

3. Occupations involved in rociing operations.

4. Occupations involved in thc operaiion of pc.er-diiven
metal forming, punching and shearirg ! cchines.

Reference for tasks: DOT
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Community Resource Guide

To be filled out for the community site in general.

Name of community site

Guide Number

———

Address

Primary contact person at site

Phone

Parking facilities Lunch facilities

Number of students site can take at one time

Special restrictions of site (if any)

Special programs or activities that students can participate in while at

site (time, dimension of training or program and prerequisites)

General description of the purpose or function of the resource site

Name and description of different sections or units at the community site

{(if any)

Name of section Section head
or supervisor

*Sections in which students can particigfif

IToxt Provided by ERI

Description of purpose
or function of section

Form # R-13
PCESA - 5/80




To be filled out on each resource person.

Resource person's name

DOT job title and code

Primary WTG (name and number)

U.S. Office of Education Cluster

Name of person to contact to place student

Phone

Number of students this resource person can handle at one time (spacing

requirements, if any)

Name of section or unit in which this resource person works

Time RP will be available: From To

Smoking regulations in this section of site

Dress code for this section of site

Spccial restrictions

Other comments

Resource person's job description (in task statements)

Can

Observe

Can Do
Sample Tasks
Can Do
Actual Tasks
RP will

Evaluate
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STUDENT PROJECT PLAN

Experience-Based Career Education

STUDENT PROJECT NO. _ PACKAGE

LC APPROVAL DATE DATE PROJECT STARTED

TECHNICAL ADVISOR(S) (If any)

I. PROJECT DESCRIPTION

A. Title
PLANNED CREDITS EBCE Credits
Subject Area(s) 1. =
2.
3.

B. Theme (Please g.{ve a brief description of your project)

C. Questions to be Investigated:

FOR LEARNING COORDINATOR USE ONLY

#id- End-of-
Term Term .
Review Initials Date Review Initials Date
Q 42 FWL-EBCE Rev.1/76

. Form S-16
4




STUDENT PROJECT PLAN Page 2 of

‘ I1. IDENTIFICATION OF RESOURCES

A. Completed Visits (Identify resources already visited for Orientation)

' [RESOURCE Hours
COMMUNITY SITE NAME Address Phone PERSON Spent

g

B. Planned Visits (Identify the resources you PLAN to work with. Repeat names
from above if you plan additional visits. Your project MUST include an
Exploration with at least one RP.)

COMMUNITY SITE NAME Address Phone PACTY* LEVEL|RESOURCE Est.
0 1 PERSON Hours

* 0 =Orientation; E/I = Exploration/Investigation

C. Related Reading/Research (Give Titles and Authors)

II1. SPECIAL REQUIREMENTS OR PREREQUISITES NECESSARY FOR SITE VISITS (See Resource
Guides. Some sites require special insurance, health certificates, etc.)

A. Prequisites

B. Materials or Equipment

I, ESTIMATED TIME REQUIRED FOR THE FOLLOWING ACTIVITIES

A, Site Visits — Hrs. Product Production_____ _ _Hrs. TOTAL
- @ . . HOURS
B. Reading _ Hrs. Other (specify) ——— . Hrs.
| L, 3T DATE FOR COMMITMENT PLANNED PROJECT
iv «OMOLETE PROJECT COMPLETION DATE

43 FW L-EBCE Rev.l/76
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STUDENT PROJECT PLAN - GOALS, INDICATORS, AND EVALUATION page of
(See instructions on reverse side) g
Project
Student LC Title
For Indicators For Evaluator's Use -
Goals and Indicators Due Initials
Date Evaluator | pate & Rating Comments
B
) FWL-EBCE Rev.1/76
LUSE AS MANY COPIES OF THIS PAGE AS ARE NECESSARY 48 TForm FS-15
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" JO THE STUDENT:

BEST COPY AVAILABLE

Instructions for Completing
The Last Page (s) of Your Project Plan

1. Your project GOALS should say what you want to learn about or learn how to do. Use
verbs such as know, understand, solve, perform, ané communicate. For example, vou
might want to learn how to play the guitar, develop photographs, understand the
political party system in the United States, or know what effects pollution has had
on plants and animals that live in your area.

2. Your INDICATORS should tell how you and your Learning Coordinator will know when you
have satisfactorily accomplished your goals. Indicators are examples of some of the
things you should be able to do when you complete your project. Tney must include
at least one product. You should use words like describe, compare, organize, anelyze,
and construct when writing your indicators. S<ee the sample rrojects in the project
planning packages for examples

3. Give DUE DATES for each indicator to tell when you will compiete the product or
demonstrate you can perform the task described.

4. State who will EVALUATE each performance or product.
5. NUMBER each goal statement and use LETTERS to identify your indicators.

Your Learning Coordinator can help you write your goals and indicators, making sure they
meet the appropriate package goals. Show your Project Plan, even early drafts of it, to
your resources and to whomever you want to evaluate your products and performance. Your
resources need to know what you want to learn and will tell you whether they can help you
learn it. They may suggest some changes in your goals and irdicators. Your evaluatours
need to know, in advance, what they will be asked to evaluate.

When you have completed a product or are ready to have a performance judged, ask your
evaluators to write their ratings and comments (be sure they initial each) on this form.
when all of your evaluators have recorded their ratings and comments, submit your Project
Plan, -together with a completed Project Summary Report and all of your products, to your
Learning Coordinator for his or her evaluation and for credit assignment.

TO _KESOURCES AND EVALUATORS:

"..ezse initial each rating, sign your comments, and return this form to the student.

This form tells you what the student has set as his/her goals and indicators for this
project. The student may have designated you as the appropriate person to detexrmine
whether he/she has satisfactorily completed some of the indicators.

If you have agreed to evaluate the student's progress a..d performance in these areas,
please use this form to record your rating(s) and comments. Rate the student's perform-
ance on each indicator by entering the appropriate number:

Product or task SATISFACTORILY COMPLETED

Product or task PARTIALLY COMPLETED, or needs improvement (please explain)
Product or task NOT COMPLETED

Cannot evaluate

da L N
[}
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?ioneer CESA JOB INFORMATION QUESTIONNAIRE
Experience-Based Career Education

Completing this questiomnaire is ome way of demonstrating what you knaw about a career
Yyou are considering or a particular job you have explored. Ansuer the follawing to the
best of your ability.

STUDENT Lc DATE'

CAREFR OR JOB TITLE

1, I have visited [ 10, [ 1), [ ]2, [ 13 or more resource sites where this job is
performed.

2. List five things you would have to do as part of this job.

3. What level of schooling or type of training is generally cequired of persons entering

this job?

[ ] Less than high school graduation [ } Four years college

[ ] High school graduation { ] More than four years college
[} Twe years college [ } Special vocational school

[ ] Military training [ ] Apprenticeship training

[ }J On-the-job training

4. What school subjects or areas of studv are most related to this kind of
work? (Is knowledge of certain subjzcts likely to make one more successful on
the job? If so, what subjects are thav?)

5. What special licenses or certifications must be obtained and what must be done to
get them? (For example, acquirin¢ a radio operator's license, & teaching certifi-
cate, or a license to operate a day care center or to sell real estate.)

"~
L\D
A ONT
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JOB INFORMATION QUESTIONNAIRE Page 2 of 4

. 6. What range of pay could you expect from this kind of work? §

7. Are any physical qualities required for persons doing this kind of work (e.g., able

to stay on one's feet for long periods of time or 1ift heavy loads; height, vision,
etc.)?

8. Describe the physical surroundings in which this work is generally performed (e.g.,
indoor, outdoor, crowded, spacious, clean, dirty, colorful, drab, etc.).

-

9. List at least five tools, instruments, or pieces of equipment used in this work. !

10. Describe the personality of the type of person you would expect to do well in this

job. Name at least three characteristics (e.g., calm, industrious, good leader,
friendly, etc.).

11, can these qualities be developed or learned? If so, how?

Fl‘v,llﬁnsafg GRev. 1/77%




JOB INFORMATION QUESTIONNAIRE Page 3 of 4

12. Do you think in the next few years there will be much of a demand for people in th1s
kind of job? How do you know?

13, How is the nature of the job likely to change over the next ten years? Why?

14, what likelihood is chere of advancement or promotions for people in this job?
Explain.

15. What are three related or similar jobs that a person who does this job might also
be able to do and might enjoy doing?

16. What influence does this job have on one's lifestyle (e.g., effect on family life,
gecgraphical location, avocations, people one associates with, etc.)? Be as
specific as you can and say why you think so.

* Flangg e’




JOB INFORMATION QUESTIONNAIRE Page 4 of 4

‘ 17. What kinds of things about this job wouid you most like? Why? Name at least four
characteristics or aspects of the job that you like.

18. What would you most dislike about this job?" Why? Name at least four things.

; 19, What are the likely working hours for people doing this job?

. 2. I have obtained information about this job from the following sources (check as
‘ ! many as apply):
( ] visiting job site(s) [ ] Television, radio, newspaper
i ] Talking to my IC { ] Other printed material (specify):

{ ] Talking to friends
[ 1] Talking to people on the job ( ] Other (specify):

{ ] Talking to my parents

21. In what ways do you feel that this would be a good job for you? How does it match
' with your interests, values, abilities, and goals?

. —

2. In what ways would this NOT be a good job for you? Be specific.

Q ' 49 53
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IV. 1Implications for Future Use and/or Adaptions

The procedures described in this document could be used by curriculum
developers for any community-based learning program or work program for
which students receive academic credit. It defines a method for site analysis
and project development which is based on specific tasks in a given vocational
area. Learning coordinators would have the references and tools necessary
with which to develop learning and work programs designed to fit the needs and
interests of the students.

The procedure can be used for an EBCE program implemented fully or with
a work experience program developed locally as with CETA projects. Though
most of the students wili be doing career explogation in a cluster area, more

detailed projects can be developed in a specific area for students to gain job-

entry level skills.
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Pioneer CESA
Experience-Based Career Education

— - D s o .3

SOCIAL SCIENCE PACKAGE GOAl. CHECKL IST

STUDENT'S NAME

DATE

PROJECT TITLE

GOAL

GOAL. REQUIREMENTS

REQUIRED

ELLEMEMT OR TECHNIQUE

1.

BASIC SKILLS

One element
from each

group

—

Acgquiring Information

reading
listening
observing

Cemmunicating Information

writing
speaking
innovating

2.

PROBLEM-
SOLVING

All elements

O LT iy Wy Wy

define the problem or issue

identify sources of information

use appropriate methods for gathering data
vrganize the information obtained

evalute proposed solutions

3.

CAREER
DEVELOPMENT

Choose all
of a

OR

two elements
from b

[]b.

a. investigate two careers in terms of:

] roles and function of employee

] relation of career to other careers

] qualifications for entry

] working conditions, rewards, benefits
] current and projected demand

] union or professional affiliations

] effects of job on lifestyle

] your own evaluation of the career

ey Py P e e

develop careex entrance skills in two of
the following areas:

[ ] obtaining and evaluating information
about current job openings, training
or educational opportunities, and
entry requirements

[ ] preparing letters of inquiry, applica-
tions and resumés

[ ] preparing for and perfcrming in inter-
views

[ ) acquiring job-entry skills and career-
related experience

54 FWL-EBCE Rev.l1/76
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SOCIAL SCIENCE PACKAGE GOAL CHECKLIST (Continued)

You may select five elements from Goal 4 or S, or you may combirz elements from each
as long as you select five cltogeticor.

GOAL REQUIREMENTS

GOAL
REQUIRED ELEMENT OR TECHNIQUE

4. SOCIAL At least five [ ] institutions
SCIENCE elements or [ 1 social gcoups
INQUIRY five [ ] status

comparabie [ ] socialization
elements [ ] culture

[ ] ethnic group

[ ] objectivity/subjectivity

[ ] perception

[ ] gquantitative analysis

( ] motivation

[ ] cause and effect

[ ] attitudes

[ ] values

[ ] roles

[ ] needs

[ ] other (specify)

5. SOCIAL At least five conducting survey research
SCIENCE elements or analyzing statistical data
TECHNIQUES five planning and conducting case studies

comparable observing and recording behavior
elements making comparative analyses

L B e B e B I I e B I e N e T e W e W)

ot bt bt bt bt bt bt bt et bt bt bt bd bd

analyzing structure and functions

designing and administering interview schedules
describing and analyzing behavior

contributing to group efforts

resolving interpersonal conflicts

displaying data with tables and graphs
designing and conducting experiments
researching and interpreting historical records
other (speci fy)

585 FWL-EBCE Rev.1/76
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Pioneer CESA

Experience-Based Career Education

SOCIAL SCIENCE PACKAGE - POLITICS GOAL CHECKLIST

ftc be used iIf Government credit is desired)

STUDENT'S NAME

DATE

PROJECT TITLE

You may select five elements from A or B or you ecan combine elements from each and
from Social Science Goal 5 as long as you select five altogether.

GOAL REQUIREMENTS

GOAL
REQUIPED ELEMENT OR TECHNIQUE
A. AMERICAN At least five [ ] power relationships between government levels
GOVERNMENT/ elements or [ ] relationships between government agencies
POLITICS five [ ] your rights and obligations as a citizen
comparable [ ] ways your life is affected by government
elements actions

—

—

sources of political power

interest groups, political movements, and
political parties

ways of influencing government action

values and other factors influencing political
participation

formal and informal rules of U.S. politics

major trends in the political environment

other (specify)

B. POLITICAL
INQUIRY

At least five
elements or
five
comparable
elements

L N e W W e W W W W N W W B ]

ot ot ot bt et bt Cd et bd d et

power

law

authority
public opinion
political participatior or behavior
freedom

political socialization

political institutions

democracy

political recruitment

equality

other (specify)

R
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Pioneer CESA

Experience-Based Career Education

LIFE SCIENCE PACKAGE GOAL CHECKLIST

STUDENT'S NAME

DATE

PROJECT TITLE

GOAL

GOAL REQUIREMENTS

REQUIRED

ELEMENT OR TECHNIQUE

1. BASIC SKILLS

One element

Acquiring Information

frozoiach [ ] reading
group [ 1 listening
{ ] observing
Communicating Information
[ ] writing
[ ] speaking
[ ] innovating
2, PROBLEM - All elements [ ] identify problem or question
SOLVING [ ] analyze existing information
[ } make your own observations
[ ] formulate an hypothesis
[ 1 test hypothesis
[ ] organize and evaluate information
3. CAREER Choose all [ ] a. investigate two careers in terms of:
DEVELOPMENT of a [ ] roles and function of employee
OR relation of career to other careers

two elements
from b

qualifications for entry

working conditions, rewards, benefits
current and projected demand

union or professional affiliations
effects of job on lifestyle

your own evaluation of the career

B N e T e —
St bt Vi it S G Ced

{ ] b. develop career entrance skills in two of

the following areas:

[ ] obtaining and evaluating information
about current job openings, training
or educational opportunities, and
entry requirements

{ ] preparing letters of inquiry, applica-~
tions and resumés

[ ] preparing for and performing in inter-
views

{ ] acquiring job-entry skills and career-
related experience

60
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LIFE SCIENCE PACKAGE GOAL CHECKLIST (Continued)

You may select five elements from either Joal 1 or Goal 5, or you can combine elements
from each as long as you select five altogether. For laboratory science eredit, you
must gelect five from Goal 4 and Goal 5 (for a total of ten).

GOAL REQUIREMENTS

GOAL
. REQUIRED ELEMENT OR TECHNIQUE

4, LIFE SCIENCE Choose five
INQUIRY elements

characteristics of life
chemical structure of life
law of conservation of energy
classification system

plants

plant life functions

animals

animal life functions

group structures

ecosystem

pollution

environment

heredity

theories of evolution

human physiology
animal behavior
other (specify)

e e e ey Y ey g ey gy e ey ey ey e ey
— et ot St St ot ot bt et St G et Sd  Sd Sl Sd  Sd

dicsect plants or animals

set up and safely use standard laboratory equipment
set up and use field equipment

collect and classify specimens

use statistical methods

understand and use the metric system

perform mathematical computations

safely culture microorganisms

breed plants or animals

observe and record animal behavior

conduct environmental field studies

collect and preserve specimens

make drawings of observations

properly care for laboratory animals and specimens
other (specify)

5. LIFE SCIENCE Choose five
TECHNIQUES elements

e Y ey e e e e P ey ey e ey ey ey
— et ot ) Cd et St St ot S St St et Sd St

61

E ‘ILC 58 FWL-EBCE Rev.l/7v
K . [4]
- Form $#19




e v tea

Pioneer CESA COMMUNICATIONS AND MEDIA PACKAGE
Experience-Based Career Education GOAL CHECKLIST

‘ STUDENT'S NAME DATE .

PROJECT TITLE

GOAL REQUIREMENTS

GOAL
REQUIRED ELEMENT OR TECHNIQUE
1. BASIC SKILLS One element Acquiring Information
frog sach [ 1 reading
group { ] listening %
[ ] observing J
Communicating Information
[ ] writing
{ ] speaking
{ ] innovating
2. PROBLEM- All elements [ )] define the problem or issue
SOLVING [ ] identify sources of information
[ 1 use appropriate methods for gathering data
[ ] organize the inforr:ation obtained
[ ] evaluate proposed s~'utions
3. CAREER Choose all [ 1 a. investigate two careers in terms of:
‘ DEVELOPMENT of a [ ] roles and function of employee

relation of career to other careers
qualifications for entry

working conditions, rewards, benefits
current and projected demand

union or professional affiliations
effects of job on lifestyle

your own evaluation of the career

OR

two elements
from b

— et et bm ) et bl s

[ 1] b. develop career entrance skills in two of
the following areas:

[ } obtaining and evaluating information
about current job openings, training
or aducational opportunities, and
entry requirements

o

[ ) preparing letters of inquiry, applica-
tions and resumés

[ ] preparing for and performing in inter-
views )

[ 1 acquiring job-entry skills and career-
related experience

FWL-EBCE Rev.1/76
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’

COMMUNICATIONS AND MEDIA PACKAGE GOAL CHECKLIST (Continued)

You may select five elemenis From either Goal 4 or Goal 5, or you can combine elements
from each as long as you select five altogether.

GOAL REQUIREMENTS

GOAL
REQUIRED ELEMENT OR TECHNIQUE
L. COMMUNICA- At least five [ ] purposes

TIONS AND elements or [ ] form and style

MEDIA five compar- [ ] message

INQUIRY able elements [ ) medium
[ 1 audierce
[ ] messenger
[ ] cliché
[ ] metaphors and analogies

| [ ] symbol
' f ] distortion
[ ] subjective/objective
[ ] culture and communication
( ] technology
[ ] media
{ )] group identity and communication
[ ) other (specify)
5. COMMUNICA- At least five [ ] select materials, media and styles appropriate

TIONS AND elements or for different communications

MEDIA five compar- [ ] set up and use basic tools and equipment

TECHNIQUES able elements [ ] identify and use basic processes in their

——

— et e et

proper sequence

organize and present material for a specific
purpose or audience

use different materials or styles to convey
the same idea or emotion

use different techniques or idioms to convey
different ideas or emotions

develop expertise in using a specific process,
instrument, or technique

proofread written materials using proper
symbols

interpret and describe communications

critically analyze communications

direct or give a performance

accurately illustrate ideas, processes, or
structural forms

other (specify)

"y
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Pioneer CESA

. COMMERCE PACKAGE GOAL CHECKLIST
Experience-Based Career Education

@ | srwenrs we DATE .
PROJECT TITLE
GOAL REQUIREMENTS
GOAL
REQUIRED ELEMENT OR TECHNIQUE
1. BASIC SKILLS One element Acquiring Information
from each [ ) reading
group { ] listening .
[ ] observing
Communicating Information
[ ) writing
[ ] speaking
[ ) innovating
2. PROBLEM- All elements [ ) define the problem or issue
SOLVING [ ] identify sources of information
[ ] use appropriate methods for gathering data
[ ] organize the information obtained
[ ] evaluate proposed solutions
6 3. CAREER Choose all [ ] a. investigate two careers in terms of:
DEVELOPMENT of a

roles and function of employee
relation of career to other careers
qualifications for entry

working conditions, rewards, benefits
current and projected demand

union or professional affiliations
effects of job on lifestyle

your own evaluation of the career

OR

two elements
from b

Lo B B B B B B N
et Amd hmd ol ot bond et

[ ] b. develop career entrance skills in two of
the following areas:

{ ] obtaining and evaluating information
about current job openir jys, training
or educational opportunities, and
entry requirements

[ ] preparing letters of inquiry, applica-
tions and resumés

[ 1 preparing for .and performing in inter-
views

[ ] acquiring job-entry skills and career-
related experience

64

61 FWL~EBCE Rev.1/76
rorm #17




- . - tene s

COMMERCE PACKAGE GOAL CHECKLIST (Continued)

You may select five elements from Goal 4, 5, or &, or you cun combine elements from
each as long as you select five altogether.

GOAL REQUIREMENTS

GOAL
REQUIRED ELEMENT OR TECHNIQUE

4. ECONOMICS At least five
elements or
five compar-

able elements

resources
production
distraibution
money

property
capitalism
credit

demand

welfare

taxes

power

labor
recession
poverty
prosperity
inflation
other (specify)

A M P ey ey ey P ey L N P ey ey ey ey Py ey
et bt bod hd md el el et Sl b bl bt bt bod bamd bod s

forms of business

relationship between management and labor
impact on business of changes in technology
economic cycles

business/client relationship

business forecasting

management skills and techniques

methods of obtaining capital

business values and ethics

sales planning and marketing

advertising

government policies and regulations
business record keeping

accounting models

other (specify)

5. BUSINESS At least five

EDUCATION elements or
five compar-
able elements

Lo e W B B B e e e e B I e Y
el Cmd bd bl bl bl Gl d bemd bl bt bl bmd hmd hamd
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COMMERCE PACKAGE GOAL CHECKLIST (Continued)

® GOAL REQUIREMENTS
GOAL
REQUIRED ELEMENT OR TECHNIQUE
6. COMMERCE At least five conducting surveys
SKILLS AND elements or analyzing statistical data
TECHNIQUES five compar- preparing a budget

able elements ! writing business proposals or reports

composing business letters

operating office machines and equipment &

maintai. ing and performing minor repairs on
office equipment

using different kinds of filing systems

posting receipts and expenses to ledgers

arranging displays of goods

handling cash and credit transactions

writing advertising copy

illustrating advertising copy

resolving interpersonal conflicts

contributing to group efforts

dealing with the public

typing letters, memos, and reports

other (specify)

— Py gy gy gy ey
St Smad Smad b pd e S Gk

N ey ey ey ey ey PG ey ey gy
et Gt et Smad bmad et bmad bmad d bt Gt

[AFS
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Pioneer CESA

Experience-Baced Career Education

[y

PHYSICAL SCIENCE PACKAGE GOAL CHECKLIST

STUDENT'S NAME

DATE

PROJECT TITLE

GOAL

5DAL REQUIREMENTS

REQUIRED

ELEMENT OR TECHNIQUE

1. BASIC SKILLS

One element
from each

group

d

Acquiring Information

reading
listening
observing

Communicating Information

writing
speaking
innovating

2. PROBLEM-
SOLVING

All elements

et et bt hd el nd

identify problem or guestion
analyze existing information

make your own observations
formulate an hypothesis

test hypothesis

organize and evaluate information

3. CAREER
DEVELOPMENT

Choose all
of a

OR

two elements
from b

a. investigate two carcers in terms of:

] roles and function of employee

] relation of carcar to other careers

] qualifications for entry

] working conditions, rcwards, benefits ’
] current and nrojected demand

] union or professional affiliations

] effects of job on lifestyle

] your own evaluation of the career

— e gy e pemy e

( ] b. develop career entrance skills in two of

the following areas:

[ ] obtaining and evaluating information
about current job openings, training
or educational opportunities, and
entry requirements

)
—

preparing letters of inquiry, applica-
tions and rusumés
[ ] preparing rvor and performing i1n inter-

viawe

[ ] acquirirg johr-ontry skills and carcer-
rclated experi nce

64 FWL-EBCE Rev.1/76
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PHYSICAL SCIENCE PACKAGE GOAL CHECKLIST (Continued)

You may select five elements from eithern Goal 4 on 5, on you can combine elements
nom each as Long as you seleet five aktogether. For Laboratory science credit, you
must select five §nom Goal 4 and Goal 5 (forn a total of Zen].

GOAL

GOAL REQUIREMENTS

REQUIRED

ELEMENT OR TECHNIQUE

4. PHYSICAL
SCIENCE
INQUIRY

At least five
elements or
five compar-

able elements

. e ey e ey iy i oy e e A g vy pe— po— p—

it et et Cad d Cad St bt brnd ol Mt it el Gt b St o) St

matter
chemical reactions
chemicals

elements

compounds

classification system
eneryy

meas irement

liquids, gases, and solids
force

motion

heat, light, and sound
magnetism and clectricity
the atmosphere

mixtures and solutions

the universe
atoms

other (specify)

5. PHYSICAL
SCIENCE
TECHNIQUES

At least five
elements or
five compar-

able elements

set up and safely use standard laboratorv
equipment

perform necessary mathematical computations

accurately use a slide rule

urderstand and use the metric system

use basic s.\tistical methods

use the tables of trigonometric functions

follow safety procedures and precautions
for handling or mixing chemicals

set up and safely use clectrical and
electronic laboratory equipment

set up and safely use mechanical and
mechanized laboratory cquipment

understand and use the periodic table of
elements

use, intorpret, and represent data :n
tables and graphs:

diagram physical structures or relationships

use and interpret maps, graphs, or
illustratinns

other (specify)

68
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EBCE Student Application

Student Date

Age Date of Birth /_/ Sex: M F Grade Level
Month/Day/Ycar (Circle One)

High School Counselor (if applicable)

Address ___Telephone

City ' State Zip

In Emergency, Contact Telephone

Parent(s) or Guardian(s)'s Occupation(s)__

PARENT PERMISSION ‘

Date

I have discussed the EBCE program with

of the EBCE staff. has my

—— e —— —

consent to participate in the EBCE program at_

High School. *

I further consent to allow the EBCE staff to collect basic evaluation
data which will be used in the total program evaluation process. It
is my understanding that all information will be kept in the strictest

confidence at all times.

Signature of parent Or Guardian

EBCE
Pioneer CESA

poe - Form #M-5
U

(




@ s DATES FNROLLED:
FROM
ADDRESS:
7TP PHONE:
11th
DATE OF BRIRTH: / / SEX M F  GRADE 12th
MONTH DAY YEAR —
IN AN EMERGENCY CONTACT: PHONE:
PARENT OR GUARDIAN: OCCUPATION: )
COUNSELOR: HOMEROOM™ TEACHER:
Has a car Has access to a car Has neither
Transportation solution:
‘ Has school insurance YES____ NO
Date Insurance Purchased: _
IN PHONE MATL
PFRSON
Date Parent(s) Contacted:

SP-1
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Appendix C
Needs/Goals




Educational History

Credit Taken
to Date

Credit Earned
to Date

Credit Needed

Mathematics

Science

Social Studies

Language Arts

Physical Zducation and

Healta

Sp-2
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Vocational/Career ‘
Education |

Other

Tofal - | ;

Subjects/issues of interest (e.g., women's rights, environmental
protection, socialized medicine, the Civil War)

Extracurricular Activities (e.g., sports, yearbook, student organiza-
tions, etc.)

T

Courses completed/are completing outside of high school (e.g.,
Junior College, Area Vo-Tech School, University, etc.)

Hobbies (e.g., macramae, stamp collecting, backpacking)

74
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Work Historv

Worked for pay outside of home YES NO

Job Employer Dates Worked

Type of work done/are doing:
\
|
|
\
|

Specialized training programs completed/are completing (on a job
or at a school):

_Job/Employer/School Type of Training Pates

74 - SP-3
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Learning Style Self Assessment .

Either fill in or put a check mark by the answer or answers below
that best describe you and your needs (check as many responses as
you wish).

A. IN WHAT KIND OF PHYSICAL SITUATION OR SITUATIONS DO YOU LEARN

REST?
1. quiet place 6. 1lectures
2. noisy place 7. individual conferences
3. small discussions 8. other
4. large group discussions
5. alone
R.  WHAT ARE YOUR FAVORITE SURJECTS? WHY?

C. WHAT TURNS YOU ON 7O LEARNING? 1IF YOU COULD CHOOSE WAYS TO
LEARN, WHICH WOULL YOU CHOOSE AND WHAT KINDS OF MATERIALS
YOU LIKE TO USE?

WAYS MATERIALS
___projects tape recorders
___written assignments ! T videotape
___reading and answering questions —__tyvewriter
__group discussions pen and paper
__interviews ____mass media activities

observations (collages, cartoons and
___research so forth)

attending classes library resources
~ "hands on" activities ~ (books, magazines and so
" other forth)
T ___other

D. WHEN GIVEN AN ASSIGNMENT CAN YOU WORK ALONE, OR DO YOU LIKE
SCMEONE TO CHECK IN WITH YOU NOW AND AGAIN?

need to have directions explained more than once or twice
___mostly self-directed but also like to check in with someone

now and then

need to be told more thanonce to start a ‘task and to complete it
___self-directed and responsible enough to independently

complete assignment

Sp-4
PCESA-8/80

)

5




CAN YOU COMPLETE AN ASSIGNMENT WITHIN A REASONABLE AMOUNT OF TIME

take me longer than it should to complete assignment

~__feel frustrated when I can't complete a task and just give
up

can easily finsih a task in time

often need to be reminded about deadlines

WHAT ARE THE HARDEST THINGS FOR YOU TO DO IN SCHOOL?

___take tests ___sit and listen to the teacher
read ___follow the rules
_math ___attend class
___do homework meet deadlines
___others

WHAT DO YOU THINK YOU NEED THE MOST WORK IN RIGHT NOW?

listening to and follnw1ng directions
understanding what is expected of me
writing

spelling

math

reading

llstenlng

___getting along with people
___expressing myself

__nothing

—__other

HOW CAN THE EBCE STAFF HELP?

OTHER COMMENTS AND/OR SIGNIFICANT STATEMENTS ABOUT YOURSELF AND
OTHER LEARNING SYTLE
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Name

Date

Interest Check List

It is important to all of us that we like our jobs; doing so will

increase our chances of success.

This Interest Check List may help you decide what kinds of work you
would like to do. It lists activities that are found in a broad

range of industries and occupations in the United States today.

Read each of the statements carefully. If you think you would "like"
to do this ki~d of activity, make a checky” under the "L"; if you
"don't like' the activity, make au//under the "D"; if you are not
certain whether you would like the activity or not make a V/hnder

the "?". After you have checked each activity, go back and double
check%?’(using the red pen or pencil provided) five activities that
you think you would like most to do, and piace a red X next to five

activities that you v -~uld least like tq do.

You may check an activity even if you do not have training or
experience for it, if you think you would enjoy the work. Check
the "?" only when you cannot decide whether you weuld like or dis-

like the activity, or when you do not know what the activity is.

There are no right or wrong answers. Check each activity according
to how you feel about it. The more the counselor knows about your
likes and dislikes, the more he or she will be able to help you in
thinking about a career.

Yow turn the page and begin.

78 SP-5
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EACH OF THE TTEMS BELOW AND INDICATE HOW.YOU FEEL ABOUT THE ACTIVITY
DESCRIBED BY PLACING A CHECK,/” UNDER

L(LIKE) ? (UNCERTAIN) D (DISLIKE)
01.01 01.06
L ? D
Write short stories Restore damaged works
or articles...... . of art..coevenennes
Edit work of Carve designs in
writers....... ceus wooden blocks for

Write reviews of
books or plays....

01.02

Teach classes in oil
-painting..........

Carve figures of .
people or animals.

Design artwork for

magazines...... ves
01.03
Direct plays.........
Perform magic tricks °
in a theater......
Announce radio or TV
programs....... .o
01.04

Conduct a symphony
orchestra.........

Compose or arrange
mUSiC..ovvvnnnne -

Piay a muscial
instrument .......

01.0S5

Create routines for
professional
dance ™ ...........

Dance in variety
show. ... ccceee.

Teach mo. n dance...

78

printing greeting
cards..............'

) .

Design and paint signs.

01.07

Analyze handwriting
and appraise per-
sonality........v00

Introduce acts in a
circus.......... ces

Guess weight of peopl
at a carnival......

01.08

Model clothing for

_ customers........ .s

Pose for a fashion
photographer.......

Be a stand-in for a
television star....

02.01

Develop chemical pro-
cesses to solve....
technical problems

Analyze data on weather
conditions.........

Develop methods for
growing better
CTOPS:venseannsn oo




02.02

Study causes of animal
diseaseS..eeeeeecnn .

Develop methods for
growing better
CTOPSeeeesonnnnnnns .

Develop new techniques
to process foods....

02.03

Examine teeth and
treat dental pro-
blems.......... e

Diagnose and treat
sick animals........

Give medical treatment
to people...........

02.04

Prepare medicines
according to pre-
scription..... ceeeen

Study blood samples
using a microscope..

Test ore samrles for
gold or silver
content............ ‘

03.01

Manage a beef or
dairy ranch........ .

Operate a commerical
fish farm.......... .

Manage the use and
development of
forest lands........

03.02

Supervise farm
workers......cc0... .

Supervise a park
maintenance crew....

Q
<

79

03.03

Train horses for racing.

Feed and care for ‘'ni-
mas in a z00...cev..

Bathe and groom dogs....

03.04

Pick vegetables on a
farm.....c0eeienen.. .

Catch fish as a member
of a fishing crew....

Trim branches and 1imbs
from trees...........

04.01
Direct police activities

Issue tickets to speed-
ing motorists........

Enforce fish and game
laws..cei v,

Guard immates in a
prison........couv....
Guard money in an armored

Fight fires to protect
life and property....

05.01

Plan and design roads
and bridges..........

Design electrical equip-
11T=3 1 P

Plan construction of a
water treatment plant

05.02

Direct operations of a
power plant..........

Direct construction of
buildings............

Supervise operations of
a coal mine..........




05.03

Survey land to deter-
mine boundaries......
Make drawings of equip-
ment for technical
manualsS..cceeeeeeeces
Operate a radio trans-
metter.e..ceeeeeeccenss
Design and draft master
drawings of auto-
mobilesS.cee e ecnens
Direct air traffic from
an airport control
tower........ cesianee
Conduct water pollution
teStS.ieiiernnneennns

05.04

Pilot a commercial
aircraft....... ...
Operate a ferry
boat.e.ceveeeeeeeennns
Be captain of an
0il tanker...........

05.05

Build frame houses......
Make and repair den-

tuYeS..cceeeeceennnnns
Prepare and cook food

in a restauraut......
Plan, install and

repair electrical

wiring.,.......000ueee
Repair and overhaul

automobiles..........
Set up and operate

printing equip-

113 + | P

05.06

Operate generators at

an electric plant....
Operate boilers to

heat a building......
Operate water purifi-

cation equipment.....

15.07

Inspect fire-fight-
ing equipment.....

Inspect aircraft for
mechanical safety.

Grade logs for size
and quality.......

05.08

Drive a tractor-
trailer truck.....

Operate a locomotive.

Operate a motorboat..
to carry passen-
BeTS.e.evieeeecannans

05.09

Prepare items for
shipment and keep
TEeCOTdS e v erteooncnn

Receive, store and
issue merchandise.

Record amount and
kind of cargo
on ships..........

05.10

Develop film to pro-
duce negatives or
Prints.....cce.eee

Repair small electri-
cal appliances....

Paint houses.........

05.11

Operate a bulldozer
to move earth.....

Operate a crane to
move materials....

Operate an oil drill-
ing rig....civeiens

05.12

Recap automobile
tireS.e.veiensenns

Operate a duplicating
or copying machine

Clean and maintain
office buildings..




06.01

Set up and operate
a lathe to cut
and form metal....

Drill tiny holes in
industrial dia-
MONAS. eceeeescnns .

Hand polish opticel
lenses............

06.02

Operate a drill
PTESSeeteeeecnnnn.

Operate a power saw
in a woodworking
factory.......... .

Assemble refrigerators
and stoves in a
factory.....ceene

Operate a power sew-
ing machine to
make clothing.....

Operate a dough-mix-
ing machine for
making bread......

Assemble electronic
components........

06.03

Inspect bottles for
defects....oveennn .

Sort fruit accord-
ing to size...... .

Test elzsctronic parts
before shipment...

06.04

Operate a grinding
machine in a

factory-ceeeeeeen.
Work on a factory
assembly line ...

Opcrate a machine
that fills con-
tainerSescesccecse

Hand package
materials and
products..eccceeee.

06.04 (con't)

Assemble parts to make
venetian blinds......

Drive a fork-1ift truck
to move materials in
a factory...

07.01

Take dictation, type
and handle business
details..... . cens

Search records to ver1fy
land ownership..

Maintain records on real
estate sales..... ceos

07.02

Maintain charge account
TecordS..veienecnnns .

Keep time card records..

Compute average weekly
production from
daily records....... .

07.03

Receive and pay out
money in a bank......

Sell tickets at places
of entertainment.....

Operate a cash register
in a grocery store...

07.04

Answer questions at an
information counter..

Operate a telephone
switchboard......... .

Interview persons wanting
to open checking
accounts......... ceen

Check typewritten
material for errors..

Complete and maintain
employee records.....

Deliver mail to homes
and businesses..... oo




07.06

Type letters and
TEPOTtS..vevnn..

Operate a computer
typewriter to
send or receive
information.....

Operate a billing
machine to pre-
pare customer
bills...........

File office corres-
pondence........

Locate and replace
library books.
on shelves......

Handstamp return
addresses on
envelopes.......

08.01

Sell telephone and
other communi-
cation equip-
11113 1 i S .

Sell newspaper
advertising
Space.......

Select and buy fru-
its and vegetables
for resale......

08.02

Sell automobiles...

Demonstrate products
at a trade ex-
hibit...........

Sell articles at
auction to
highest bidder..

82

08.03 L 7 D

Sell merchandise from
door to door........

Sell candy and pop-
corn at sports
events........ ces

Persuade night club
customers to pose
for pictures....... .

09.01

Supervise activities
of children at
vacation camp.......

Greet and seat cus-
tomers in a
restaurant..........

Serve meals and
beverages to
airline passengers..

09.02

Give haircutS.....c.e...

Style, dye and wave
haire.eeeeeeeeennn. .o

Give scalp-condition-
ing treatments......

09.03

Drive a bus.e.ceeeeeeen. .

Drive a taxi cab..... .o

Teach automobile driv-
ing skills....... coe

09.04

Wait on tables in a
restaurant....... .o

Park automobiles.......

Cash checks and give
information to
CUSTOMEYS . eeveeenenn

09.05

Check passenger baggage

Help hotel guests get
taxi cabs..........

Onerate a carnival r1de

8J




10.01

religious act-

‘ Plan and carry out
ivitieseeoos... .

Work with juveniles ~

on probation..
Help people with
perzonal or
emotional pro-
blems...........

10.02

Provide nursing
care to hos-
pital patients..

Plan and give
physical therany
treatment to
patients........

Teach the blind
to read braille.

10.03

Give hearineg tests.
Care for children
‘ in an institu-

Prepare patients
for examination
by a physician..

11.01

puter programs
to help sovle
scientific pro-
blems...........
Plan collection
and analysis of
statistical
data............
Apply knowledge of
statistics to
set insurance

rates. ..o v .

Plan and write com-

11.02

Teach courses in hich
SChOOl v eve v enennenns

Teach vocational educa-
tion courses.........

Manage the library nro-
gram for a community.

11.03

Do research to develop
new teaching methods,

Do research to under-
stand social pro-
blems..........evuun.

Review and analyze
economic data........

11.0¢

Serve as a court judge..
Acrise clients on legal
matters. o eveieenans .
Settle wage d1snutes
between labor and
Magagement.......... .

11.05

Manae¢e a dernartment of
large company.......

Plan and direct work oF
a government office.

Purchase supplies and
equinment for a large
firm...... oo, .

xamine financial re-
cords to determine
tax owed............ .

Approve or disapprove
requests for bank
loans................

Buy and sell stocks
and bonds for
clients........ocuu .

———— e —er  e———
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11.07

Direct administration
of a large hospital.

Serve as principal of

a school.......... .o
Direct operations of
a MUSEUM. «oovvennns .
11.08

Write news stories for
publication or
broadcast....cc.... .

Broadcast news over
radio or television.

Direct operations of a
newspaper....... cees

11.09

Plan advertising pro-
grams for an organ-
izatioN.eeeeeeeeeenss

Direct fund raising fer
a non-profit organ-
ization............ .

Lobby for or against
proposed legis-
lation..............

11.10

Direct investigations
to enforce banking
Jaws.ccoesennnsnnans

11.12

Investigate and settle
insurance claims....
Obtain leases for out-
door advertising
(3 1 o <X- J
Sign entertainers to
theater or con-
cert contracts......

12.01

Manage a professional
baseball team...... .

Referee sporting events

Drive in automobile

Perform as a trapeze
artist in a circus.. _

Perform stunts for
movie or TV scenes..

Perform jugipling feats.

Inspect work areas to
detect unsafe work-
ing conditions..... .

Inspect cargo to en-
force custom laws...

11.11

}anage a hotel or
motel...............

NOW, GO BACK OVER THE CHECK LIST
AND USING THE RED MARKER PROVIDED,

1. DOUBLE CHECK ) FIVE AC-
TIVITIES THAT YOU WOULD MOST
LIKE TO DO AND:

2. PLACE AN X NEXT TO FIVF AC-
TIVITT#S THAT YOU WOULD LEAST
LIKE TO DO.

Direct activities of a
branch office of an
insurance company...

Manage a grocery,
clothing or other
retail store........




Interest Check List Work Sheet

Use this work sheet to figure percent of responses in each section,
i.e., 01. through 12. This will serve to highlight the response
pattern of the counselee and should be used as a comparison factor
to the other sections. This comparison technique should be used
only within the context of each courselee's list and not across
tests. Reference pages in the Guide for Occupational Exploration
are listed in the last column.

Example:
Actual Guide
Section Responses — Total Possible Response = % Reference Pages
01. 10 24 42% 14-35
Actual Guiae
Section Responses - Total Possible Response = %~ Reference Fages
01. 24 14-35
02. 12 36-48
. 03. 12 49-63
04. S | 6 ﬁ-%“_--“——-—-égjgé -
05. 42 70-135
06. 18 135-226
o. ~ hm-ﬂéii T 227-248 h
08. 9 249-259
09. 15 260-273
10: T --_—«——5”_._- - B 2/4-282
1. 36 283-315

12. 6 316-322

P erences “ouble cherted vé/ o

T3

csponses norked with X

. s inary stetement or occupationa) rategories to be discussed;
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Career Interest Assessment

Obtain an Interest Checklist from your Learning Coordinator,
complete it, and summarize your responses on this form.

Worker Trait

WTG Title:

Group#

Worker Trait

WTG Title:

Group# .

Worker Trait

WTG Titles:

Group# .

Community

Job Title Resource Person Resource Site__
Communi ty

Job Title Resource Person Resource Site
Community

Job Title Resource Person Resource Site

8/

SP-6
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Basic Reading and Math Skills Assessment

LC: Obtain the following information from the counselor or
principal:

Scores from previous basic skills (standardized) tests:

TEST SCORES

Identifiable basic skills deficiencies:

_ DEFICIENCY HOW/WHO IDENTIFTED

Obtain and complete the Basic Math and Reading Inventories.

Have your LC monitor and score the inventories.
I

Basic Math Inventory Sccre:

Basic Reading Inventory Score:

Areas of weakness based on Inventories:

MATH READING

87 Sp-7
PCESA-8/80




Future Plans/Goals

lease answer the following questions upon entering the ERCE program.

1. What do you expect to be doing one year after completing high
school? (Check one or more answers)

l.t:j Working full-time

2.3 Entering an apr 'enticeship or on-the-job training program
3.3 Going into regular military service or to a service academy
4. Attending a vocational, technical, trade or business school
5.2 Attending a junior or community college

6. Attending a four-year college or university

7.2 Working part-time

8.0 Other (travel, take a break)

9.3 1 have no idea what I'11 be doing

[E8)

How far do you plan to pursue your formal education? (Check one)
1.5 pon't plan to finish high school
2.0 Graduate from high school

3.3 High schocl plus one or two years of college, community
college or special training

4.3 High schocl plus three or more years of college, community
college or special training

5.0 Graduate from four-year college
6. Graduate or professional training beyond ccllege

. List two jobs you feel you would like to hoild after comnleting
your education. Re as specific as possible (for example, say

"a mechanical drafter" rather than "workinz at National Engineering
Co.").

1.

SP-8
PCESA-8/80




4. Have you observed or directly worked at either or both of the two
preferred jobs 1isted for the previous question?

‘ 1.C) 1 have observed or worked a2t both jobs
2.0 1 have observed or worked at one of these two jobs
502 1 have not observed or worked at either job

5. How sure are you of steps to prepare fcr and enter the job which
you would most like to hold after graduation?

1.3 1o not know where to begin
R Have some idca

S.CZJ Steps pretty clear

4. Steps quite clear

6. Do you feel you will be able to complete the necessary steps for
this job? :

1.C:j Yes
2.3 Not sure
. 3.3 Probably not

7. How important was each of the following factors in deciding to
join the EBCE program? (Circle one number for each question.

For example, '1" = not important, "3" = somewhat important and
"5'" = extremely important.) '
1. I wanted to lcarn about different

careers 1 2 3 4 5§ (26)
2. T wanted to gain specific job skills

in one particular career 1 2 3 4 5§ (27)
3. 1 wanted a chance to leain from

working with adults in the community 1 2 3 4 5 (28)
4. T wanted to earn academic or vocational

credit outside of the classroom 1 2 3 4 5§ (29)
5. T was bored with other classes 1 2 3 4 5 (30)

6. T thought this program might lead to
a part-time job this year 1 2 3 4 5 (31)

7. One or more {riends of mine arec in the
program 1 2 3 4 5 (32)

~d

Nther reasons (say why) _

(33)
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Quart>r/Semester _

Learning Plan: Overview

Needs/Goals
Academic Credit Career Explorations Basic Skills
Item
Course Units Job Title WTGH Concepts No.
Needs/Goals Completion
Project Theme Needs/fGoals Covered
External Course Title Time/Dates Needs/Goals Covered
SP-9
PCESA-8/80
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carvival SKills Estimated

T ’ Completion
‘ Name No. ___Date Needs/"vals Covered
Nther Activities Needs/Goals Covered




~
Pioneer CESA ) - *H
Experience-Based Career Education PR ()J ECT SKETC
Use this form to plan your nesowrce Onientations. Obtain youwr Learning Coorndinaton's ‘
approval before visiting a nesouwrce.

SUorM .C DAE

i, ARFA OF INTEREST (List the specific career, subject, or issue area you want to
explorc as a possible proiect)

PE. WHAY QUESTTONS DO YOU WANL TO INVESTIGATE 10 LEARN MORE ABOUI THIS AREA OF

HIEREST ?

1. —_

2,

3. ; - —e

L,

5.

6.

7.

8.

111, AT RESOURCES WILL YOU LS ? ‘

Community Resource Site Phone
Address

Community Re-ource Sire Phone
Addrss

Community Re-ource Site Phone
Address

OTHER RESOURIES (Give mume of person or title and author of books, articles,
ete,)

I HAVE READ THE RESOURCE GUIDE(S) [ JYes [ INo If not, give reasons: — ———.

L ARACFTIE I R I AN I DATE

[1 rhe student has decided to do a project in this interest area.

'-n;:)w-up | } riue student. has decided not to pursue t. is interest further because: ‘

. . —

‘R YOUR COPY OF TH1S SKETUH WITH yOouU TO GUIDE %)
YCun CRUUNTATTON ACHIVITIES WHEN VISITING RESQURCES.

* o4 RLEegE g 1/7°




Pioneer CESA STUDENT PROJECT PLAN

Experience-Based Career Fducation

‘ STUDENT PROJECT NO. PACKAGE

LC APPROVAL DATE DATE PROJECT STARTED
TECHNICAL ADVISOR(S) (If any)

I. PROJECT DESCRIPTION

A. Title
PLANNED CREDITS EBCE Credits
Subject Area(s) 1.
2.
3.

B. Theme (Please give a brief description of your project)

C. Questions to be Investigated:

FOR LEARNING COORDINATOR USE ONLY

G Mic - End-of-

Term Term

Rarle Initials Date Review Initials Date

o8 _ FWL-EBCE Rev.1/76
§f_) Porm S-16




[rome - c—— p— - e e - —— S—

STUDENT PROJECT PLAN Page 2 of

I1. IDENTIFICATION OF RESOURCES

A. Completed Visits (Identify resources already visited for Crientation)

: - SOURCE
COMMUNITY SITE NAMF Address Phone RﬁERSON g;:zi

B. Planned Visits (Ident:fy the resources you PLAN to work with. Repeat names
from above if you plan additional visits. Your project MUST include an
Exploration with at least one RR)

COMMUNITY SITE NAME Address phone WACTY'LEVEL|RESOURCE Est.
0 1 PERSON Hours
r—- -

* 0 =Orientation; E/I = Explocration/Investigation

C. Related Reading/Research (Give Titlzs and Authors)

ITi SPECTIAL REQUIREMENTS OR PREREQUISITES NECESSARY FOR SITE VISITS (See Resource
Guides. Some sites require special insurance, heal'.h certificates, etc.)

%. Frequisite.

8. 1aterials or Eguipment

.. ESTIMATED TIME REQUIRED FOR THE FOLLOWING ACTIVITIES

A. Site Visits — Hrs. Product Production_______ __Hrs. | TOTAL
. . HOURS
R. pPeading — - Hrs. Other (specify) — _ Hrs.
bom ae -
.1 CATE FOR (W TMENT PLANNED PROJECT
TCLiPLETE PROJEC —— ___ COMPLETION DATE
Q T ~
ERIC % 96 FWL-EBCE Rev.1/76
P e Form S-16

IToxt Provided by ERI
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! STUDENT PROJECT PLAN - GOALS, INDICATORS, AND EVALUATION Pa of
(See instructions on reverse side) ge
Project
Student e Title
For Indicators For Evaluator's Use -
Goals and Indicators Due Initials
Date Evaluator | pate & Rating Comments
©
N
9|‘? 98
Q
EMCAS MANY COPIES OF THIS PAGE AS -ARB NECESSARY ?g[:'.rg bf-' =R;?V.I//'6




Instructions for Completing
The Last Page (s) of Your Project Plan

TO THE STUDENT: '

1. Your project GOALS should say what you want to learn about or learn how to do. Use .
verbs such as know, under<tand, solve, perform, and communicate. For example, you
might want to learn how to play the guitar, develop photographs, understand the
political party system in the United States, or know what effects pollution has had
on plants and animals that live in your area.

2. Your INDICATGRS should tell how you and your Learning Coordinator will know when you
have satisfactorily accomplished your goals. Indicators are examples of some of the
things you should be abi2 to do when you complete your project. They must include
at least one product. You should use words like describe, compare, organize, analyze,
and construct when writing your indicators. See the sample projects in the project
plaining packages fur examples.

3. Give DUE DATES for each indicator to tell when you will complete the product or
demcnstrate you can perform the task described.

4, State who will EVALUATE each performance or product.
5. NUMBER each goal statement and use LETTERS to identify your indicators.

Your Learning Coordinator can help you write your goals and indicators, making sure they

meet. the appropriate package goals. Show your Project Plan, even early drafts of it, to

your resources and to whomever you want to evaluate your products and performance. Your .
resources need to know what you want to learn and will tell you whether they can help you

learn it. They may suggest some changes in your goals and indicators. Your evaluators ‘ ,
need to know, in advance, what they will be asked to evaluate.

when you have completed a product or are ready to have a performance judged, ask your
evaluators to write their ratings and comments (be sure they initial each) on this form.

when all of your evaluators have recorded their ratings and comments, submit your Project

rlan, -together with a completed Project Summary Report and all of your products, to your
Learning Coordinator for his or her evaluation and for credit assignment.

TO RESOURCES AND EVAL.UATORS

This form tells you whet the student has set as his/her goals and indicators for this
project. The student may have designated you as the appropriate person to determine
whether he/she has satisfactorily completed some of the indicators.

1f you have agreed to evaluate the student's progress and performance in these areas,
nle ase use this form to record your rating(s) and comments. Rate the stfident's perform-
anc= on each indicator by entering the appropriate number:

Product or task SAT:iSFACTORILY COMPLETED

broduct cr task PARIALLY COMPLETED, or needs improvement (please explain)
Product ox task NOGT COMPLETED

~annot evaluate

R

1
2
3

I3

tlease initial eccr riting, sign your comments, and return this form to the student.

®
99

Form #S-17
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Pioneer CESA

Experience-Based Career Education ] Week of

WEEKLY ACTIVITY SCHEDULE

Enter planned activities at school and appointments with resources. Update daily.
Student LC
- - e — s — —
TIME MURNING TIME AFTERNOON
S
c
MoK
010
Nio
]
AF . .
Yl Commynity Resources: Community Resources:
E | RP _Name: RP_ Name:
J‘L) Phone Phone
°
C
TIH
Uto
Eio
S{L
D IF -
f AL Communitv Resources: Community Resources:
Py E lP Name : RP Name:
D Phone bPhone
S
Wwi|C
£ [H
D|O
N1IO
E!L
g rl: Community Resources: Community Resources:
A E RP Name: RP Name:
YD Phone Phone
S
T |C
H i{H
v |0
R {0
s |L
F .
2 l Communitv Resources: Community Resources:
E .
Y L RE_Name: RP Name:
L D Fhone Phone *
B
i |H
| io
F 'L -
R '
I iF ! . 1 :
D 'é + Community Resources: Commum.ty Resources:
A L | LRP Name- PP Name:
Y ip ; Phone Phone

PCESA Rev.

Form S-10

8/80
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rioneey CESA

Experience-Based Career Education

STUDENT ACTIVITY REPORT

STUDENT

Week

LC

School

ACTIVITIES IN THE COMMUNITY

Resource project
. . s Person
Community Resources Visited Name Hours Number

SR

Other Project Activi'ies in the Communit

.

all,

(i.e , Community L brary Work, Res arch at City
‘._phnne_1n:a:xieu.u;:h.ﬂnun:x_ﬁgenf ete.)

102

101

PCESA Rev. 8/80

PAarm S$~10




STUDENT ALTIVITY REPORT CLOMTINUED)

ACTIVIVIES ol 1dE SCHOOL

PRecp

Y
HOJURS NUMRER
Seminars, Workshops, Group Sessions Attended
Study and Product Preparation R B IS
=
Other Activities

Fxternal Courses (specify)

Individual Meetings with LC

.-

urvival Skills (specify)

Other EBCE Activities (specify)

102 103

il -8,

Form S~19
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‘ Jneer CESA
oute L, Box 145

300 12

13 Clev ‘land, Georgia 30528

AAhs _ -

PLACE OF R!S'D!NC!

Seciol Security Ne._

GEORGIA ol’A‘Nt OF EDUCATION
ENPLOYEE ERXPENSE STATEMENT

Hoedquerters

lohv.co_-’_’———
{For Assoumting Use)

Sudger Code
Month Ending
Avte Liconse Ne.

€01

infermn*ion furnished abeve is
trve ond corvect to the best of my
knowledge, ond | heve incurred
the described expenses and the
stere woe milesge in the purferm-
once of my officiel duties for the
m.

(STREET vy
"X o —
TRANSPORTATION SUBSISTENCE
| R fremter| |
|_Ending | “Use '.‘,"".,
Beg Miles | Carvier)
- =-¢===—
| &6 oolomnly sweer that the . YOTAL

" ACCOUNT CODING

Acosunt
Code

TOTAL AMOUNT TO BE REIMBURSED

Fodorel
Cods

SUMPLOYER'S SISNATYURE

OATER

OPFICE NEBAD APPROVAL

,EKC

e of l.:-cua.u-a.

BITE -




Student Evaluation of Learning Site o

Student: Date: ..

—

Resource Person: §
Community Resource Site: s |
2

Orientation Fxploration/Investigation Survival Skill ,
[: 0 [} |
(e} |
a |

(-
RP_DENONSTRATES AN UNDERSTANDING OF HIS7HER ROLE BY: | 22

Providing orientation to the company
aking introductions to other people
Orienting to facilities

Clarifying expectations of dress/grooming
efining rules and punctuality

Comment
RP PROVIDES A PRODUCTIVE LEARNING ENVIRONMENT BY: |

Reing interested in development of student and program 1
cing willing to take time to help

ncouraging independent work on assigned tasks .
Inderstanding why student is there ' ‘
Giving feedback cn performance

ncouraging new and meaningful experiences
Supplying company information and materials

Comment

ARE YOU: |

Satisfied rith your pre:ent community site?
(‘aining \aluable learning experiences?
(Clear on yo:ir performance review?

Cc..imment

ADDITIONAL COMMENTS:

1}}8 signed

SP-10
104 PCESA-8/80




Pioneer CESA PROJECT SUMMARY REPORT
Experic ce-Based Career Education
Student L.C.
Project Titie No.

SECTION I. Nhat resources did you use? (Summarize information from Activity Reports)

NAME OF RESOURCE LEVEL | HOURS
Company/Organization RP Name(s) 40 | /1 | SPENT

SECTION 1I. Besides visiting resources, what other research did you do?

- " |Hows
RESEARCH ACTIVITY (Give description if not included above) SPENT

SECTION IIXI. What products did you produce? List each product which you have completed

and the person who will evaluate the product. (See Section B of Student
Activity Reports for hours spent)

HOURS
PRODUCT DESCRIPTION SPENT EVALUATOR

TOTAL HOURS SPENT VISITING RESOURCES (Enter total from SECTION I)

TOTAL HOURS SPENT ON OTHER RESEARCH (Enter total from SECTION II)

TGTAL HOURS SPENT PRODUCING PRODUCTS (Enter total from SECTION III)

TOTAL HOURS SPENT ON THIS PROJECT

: PCESA Rev. 8/80
108 1‘)7 rorm #5-21
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PROJECT SUMMARY REPORT - PROJECT EVALUATION

. ——— —— ——e e . —

————— o —— —— - .

Page 2 cr 3

Instwctions to Student: ComplZfe the student evaluation section bel;;},- ‘ summarizing what you haué Le:a.)med through this
pro ject and whether you are satisfied with the quatity of yowr worl. Be as specific as you can in the space mggi_ded.
Then gdive the fomnm to your Learning Coordinator and avuange a date for formal credit assianment.

AREAS TO BE EVALUATED STUCENT'S EVALUATION

£C'S COMMENTS

tid you accomplish your goals to your
satisfaction? State specifically what
you did and did not accomplish, and why.
{Refer to your goal nunbers)

Did other significant learning take
Place? State other subject matter,
issues, and skills that you learned.
Who can verify this learning?

[
&

What career fields and jobs did you
explore? Did you learn what you needed
to know about them?

108
ERIC @

IToxt Provided by ERI

BEST COPY AVAILABLE ®
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£0T

pic. you improve some of your basic skills
through this project? Which ones

waun)? How?

STUDENT PROJECT SUMMARY REPORT - PROJECT EVALUATION

Page 3 of 3

AREAS TO BE EVALUATED

STUDENT'S EVALUATION

LC'S COMMENTS

- ading, writing, oral communications,

How do you assess the quality of your [ ] oOutstanding [ ] very Good [ ] outstanding [ ] Vexry Good
work? [ ] Acceptable [ ] Needs work [ ] Acceptable [ ] Needs Work
How much credit should you receive? Comments:
In what subjects?
CREDIT ASSIGNMENT
Subject Credits|Quality of Work| 71 paye pepiewed the student's work and determined
that the student should receive credit for the
subject(s) and amounts indicated.
’ APPROVED:
Cate
Q 1 .
. 110 Form gs-21111
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Student Performance Review
Of Exploration/Investigation

o
c >
Student: Diate o . Py
e — £ ol =
- — O <7,
kesource Person: B 9 L 4
i C K U ® & +
. . A
. Lol ”~-
Community Resource Site: w o 0 & 9o
T e E O W
T s ES By s
ATTENDANCE/PUNCTUALITY _| 2 EQ Sx S
eports to community site on time |1
idheres to established schedule 1
Comment:
1T1TUDr i L
- -
Undnrstande and acceg3< responsibility A
iObsérves emplover's rules Lo
Shows Interest and enthisiasm !
Courteous, cooperative B
lGood team worker ]
Judgment T B} N
Toide . self-Tonfidence T T 1]
Demonstrates _appropriatc dress/grooming 1
concerned for equipment propcriy L
Comment
e e ooy
an\RVIVF PROCF\Q N o )
Pxe< initiative, seeks opnortunltles to learn W_J
Loarnlng groutr - |
Qualitv of assigned preiects i 1 !
AsKs auestions of awpronriate person R
Qfec cmplover site Jearning resources 4 :]
Comment:
PIFYORMANCE P o .
‘Beeins assigned tdaks nromnrl\ l i
isocks fecdback concerning performance |
iAccepts feedback Lnfo;matlon |
Tscs orjticism consfructively ——
LompTeres tasks assienec — ~— 77
'Pxo‘rogglgqll_reuullec Tess supervision NS
Cormait:
\l\D1 oY \1 COMELTE:
Q 108 signed
~ERIC BEST COPY AVAILABLE PR sp-11
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Summary Evaluation
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Semester/Quarter _

Learning Activities Summary Report

Project Title

External Courses

Survival Skills

Mini Project Title

H.S. Course Eauivalent

Teacher/School

Completion Date

EBCE Course Credit

114

110

Number/Letter
Grade

SP-12
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Appendix G
Student Resume
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i
Student Resume 1

Personal Data

Educational History

Work History

Skills/Abilities

Hobbies/Vocational Interests

SP-13
PCESA-8/80




Federal law prohibits discrimination on the basis of race, color or national origin (Title Vi of the Qlull Rights Act of 1964); sex (Title IX
of the Educational Amendmentsof 1972 and Titie /1 of the Vocational Education Amendmenis of 1976); or handicap (Section 504 of
the Rehabliitation Act of 1973) {n educational programs or actiities recelving federal financial assistance.

Employees, mmmmmwmwmmquwmdmnadmwm
any educational programs or activities or in employment policies.

‘IhelouowlngWmmmwuuwcmmmndbk[wmdwmwmmmnm%eﬂmw
lmplemenwusnmdlsaimhuwmpoky.

Mell—mumwmmm

Title VI — Peyton Williama Jr., Associale Superintendent of Siate Schools and Special Services
. Title IX — Myra Tolbert, Coordinator

Section 504 — Jane Lee, Ooonlbuloro[&peddtdumﬂon

lnquldesoonoemhudnappuadonoﬁmell.mnmuwmmwwwmmmso[wmpamneMwybe
mmwmmmmumw.,mmdwm Twin Towers East, Atianta 30334; to the Reglonal
Office for Clvil Rights, msoszs ortothenlmdor om::eformm uduattonoepmmem. Washington, D.C. 20201.
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